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Parents	play	a	crucial	and	influential	role	in	their	children	learning	to	drive (5).	Their	role	is	
multi-layered	and	long-lasting	and	covers	the	learner	(L-plate)	phase,	from	the	dangerous	
early years of solo driving through to the age of 21 and beyond	(7,	8).	For	many	teenagers,	gaining	
a	driver’s	licence	is	part	of	a	socialisation	process.	They	are	making	their	own	way	in	the	world	
as	young	adults,	breaking	the	shackles	of	parental	influence,	and	forming	new	relationships	
and a sense of identity (6).	Despite	this,	however,	research	shows	that	young	people’s	levels	of	
respect,	consideration	and	openness	to	parental	advice	are	higher	than	parents	believe (7).

What is the purpose of this report?

Information	on	how	parents		teach	their	children	to	drive	
is	limited,	and	there	is	still	much	to	learn	about	their	
influence.	Similarly,	little	is	understood	about	how	and	
when parents decide that their children are ready to 
drive	(10).	This	report	provides	a	brief	overview	of	the	role	
parents	play	in	teaching,	monitoring	and	influencing	their	
learner-driver	children.	It	also	covers	the	following:

•	 How	parents	can	hinder	their	children’s	
development	and	long-term	safety	as	drivers

•	 The	methodology,	results	and	conclusions	
from	two	pieces	of	qualitative	and	quantitative	research,	
commissioned	in	2018	by	the	Keys2drive		novice-driver	
road-safety	program	

•	 How	Keys2drive	can	help	parents	develop	more	
effective supervisory skills and make a positive and 
ongoing	contribution	to	the	safety	of	their	children.

What is the purpose of  
this report?
Information on how parents1 teach their children 
to drive is limited, and there is still much to 
learn about parental influence. Similarly, little 
is understood about how and when parents 
decide that their children are ready to drive(10). 
This report provides a brief overview of the 
role parents play in teaching, monitoring and 
influencing their learner-driver children. It also 
covers the following:

•  How parents can hinder their children’s 
development and long-term safety as drivers

•  The methodology, results and conclusions 
from two pieces of qualitative and 
quantitative research, commissioned in 2018 
by the Keys2drive2 novice-driver road-safety 
program 

•  How Keys2drive can help parents develop 
more effective supervisory skills and make 
a positive and ongoing contribution to the 
safety of their children.

Introduction

What do we know about the way 
parents influence novice drivers?
Research	suggests	that	parents	can	help	prevent	or	
reduce	risky	behaviour	in	novice	drivers.	As	such,	parents	
have	long	been	targeted	by	road-safety	organisations	
as important partners in efforts to make novice drivers 
safer (7).	Researchers	argue	that	parents	should	be	
included	in	novice-driver	education	initiatives	to	help	
them understand the role they play and how their own 
contributions can be enhanced (2).	Parents,	therefore,	are	
ideally	placed,	not	only	to	provide	practice	opportunities	
for	their	children,	but	also	to	be	a	source	of	knowledge	
and	experience	for	novice	drivers.	Parental	influence	can	
be	represented	in	a	variety	of	ways,	including	as	follows:		

1 Parental monitoring and role 
modelling 

Parents’	behaviour	behind	the	wheel	can	have	a	lasting	
effect on the road safety of their children (6).	From	a	
young	age,	children	observe	their	parents	and	start	to	
form	opinions	on	safe	driving,	compliance	with	rules	and	
regulations,	and	what	it	means	to	share	the	road	with	
others	(8).	Many	studies	have	found	that	people	drive	in	
similar ways to their parents	(8).	Parents	who	break	road	
rules,	drive	aggressively	or	engage	in	risky	behaviour	on	
the	road,	for	example,	are	more	likely	to	have	children	
who behave the same way as drivers (14).	Improved	novice-
driver safety relies on parents closely monitoring their 
children’s independent driving and providing supervised 
practice	opportunities,	particularly	in	the	very	early	stages	
of solo driving	(8).	Parents	who	become	more	involved	by	

1  By	way	of	their	being	the	most	common	driving	supervisor,	this	report	often	
uses	the	term	‘parent’;	parental	influence,	however,	is	not	restricted	to	
birth	parents	and	can	extend	to	guardians,	relatives	or	any	person	providing	
financial,	emotional	or	social	support	to	a	young	driver

2 www.keys2drive.com.au
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establishing	expectations	and	actively	managing	the	early	
independent driving of their children are more likely to 
see safety benefits (22).

2 Relationship with graduated 
licensing schemes

Under	a	graduated	licensing	scheme	(GLS),	a	novice	driver	
becomes fully licensed over a period of time and faces a 
number	of	restrictions	in	the	early	stages	of	licensure.	
As	drivers	grow	in	knowledge,	skill	and	experience,	the	
restrictions are gradually lifted as they progress through 
the provisional licence stages(25).	Although	GLSs	can	
vary	across	jurisdictions,	their	underlying	principles	
and conditions acknowledge the importance of parental 
involvement	in	teaching	and	managing	novice	drivers.	
Research	shows	that	parents	can	be	central	enforcers	
of	GLS	conditions	and	that	their	attitudes	towards	them	
influence the attitudes of their children(8,	15).	Those	parents	
who	best	understand	the	purpose	of	a	GLS	–	and	who	see	
it as a set of minimum	rather	than	maximum	standards	
–	are	more	likely	to	leverage	it	for	their	children’s	safety.	
Parents	can	improve	the	safety	benefits	by	ensuring	
compliance	with	the	various	GLS	requirements	and	even	
enforcing	some	of	their	own	restrictions	–	around	night	
driving,	for	example	–	to	augment	the	GLS’s	(8,	9,	21).

3 Support for safer cars

Vehicles	with	advanced	safety	features,	such	as	Electronic	
Stability	Control	(ESC),	Anti-lock	Braking	Systems	(ABS)	
and	Autonomous	Emergency	Braking	(AEB),	help	improve	

the	safety	and	security	of	vehicles	and	their	passengers.	
And	given	new	solo	drivers	are	most	at	risk,	particularly	
in	single-vehicle	loss	of	control	crashes,	there	is	a	special	
incentive to make sure they are driving the safest car 
possible	at	all	times.	Young	people	commonly	rely	on	their	
parents	for	advice	and/or	a	financial	contribution	when	
buying	their	first	car.	Here,	parents	can	play	an	important	
role by encouraging their children to choose and use the 
safest car possible (17).	Parents	can	also	contribute	to	their	
children’s safety by allowing them to drive the newest (and 
most	likely	the	safest)	car	in	the	household.

4 Parenting styles

As	children	grow,	parenting	styles	evolve	to	a	point	where	
they	focus	more	on	guidance,	advice	and	negotiation (7).	
Whether,	and	to	what	extent,	a	novice	driver	takes	risks	on	
the road and complies with laws is often associated with 
the	parenting	style	they	experience.	Research	suggests	
that	an	‘authoritative’	parenting	style	–	something	
between	‘authoritarian’	and	‘permissive’	–	can	be	
the most effective way to keep novice drivers safer (6).	
Parents	most	involved	in	their	children’s	lives,	by	way	of	
monitoring,	nurturing,	having	high	expectations,	and	not	
being	overly	permissive,	tend	to	have	children	who	have	
fewer crashes and driving offences (13).	Studies	show	that	
teenage drivers with authoritative parents are half as 
likely	to	crash,	71%	less	likely	to	drive	while	intoxicated	
and	30%	less	likely	to	use	a	smartphone	while	driving	(8).

“	From	a	young	age,	children	
observe their parents and 
start to form opinions on 
safe	driving.”
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How might parents hinder the development of novice drivers?

The	term	‘hindrance’	has	negative	connotations,	so	it	is	important	to	acknowledge	that,	of	
course,	most	parents	want	to	help	their	children	become	safe	solo	drivers.	It	may	just	be	that	
parents do not realise the negative effect they are having on their children’s development 
as	drivers,	or	they	may	not	understand	the	potential	benefits	they	could be providing as 
supervisors.	To	use	a	cliché,	many	parents	‘don’t	know	what	they	don’t	know’.	Here	are	just	a	
few ways parents can limit the development and safety of their children as novice drivers:

3 Instructing instead of coaching

Parents	who	‘instruct’	their	learner-driver	children	
rather than ‘coach’ them may hinder their development 
as	competent	solo	drivers.	The	ideal	approach,	coaching,	
incorporates	active-learning	methods,	which	helps	
prepare novice drivers for solo driving and encourages 
ongoing	learning.	The	coaching	method	demonstrates	
the	benefits	of	open	communication	and	questioning,	
along	with	listening	and	reflecting	back	to	the	learner.	
Coached	drivers	are	usually	able	to	apply	their	skills	and	
knowledge in more driving situations than those who 
receive instruction(3,	4).

In	contrast,	parents	who	instruct learners generally 
adopt the ‘do it my way and we’ll be safe’ approach 
during	practice.	It	is	understandable	that	parents	want	
to	feel	in	control,	but	that	attitude	often	develops	into	
being controlling.	Parents	who	control	their	learners	
often	do	most	of	the	thinking	for	them,	which	hinders	
the development of the learner’s thinking and hazard 
perception	skills.	Studies	have	shown,	for	example,	an	
inability	in	new	solo	drivers	to	manage	specific	tasks,	
such	as	checking	blind	spots,	mainly	because	the	parent	
performed	that	task	for	them	during	the	L-plate	period(15).	
In	such	a	case,	a	well-meaning,	safety-conscious,	but	
ultimately	unhelpful,	parent	has	inadvertently	limited	the	
development	of	a	critical	skill	in	the	learner.	Instructing	
learners might be better for their immediate safety and 
it	may	help	them	pass	their	driving	test,	but	it	leaves	
them poorly prepared for the challenges and risks of solo 
driving.	

1 Lack of crash risk awareness 

It	would	be	wrong	to	assume	that	parents	understand	
equally	the	heightened	crash	risk	for	new	solo	drivers.	
Some	parents	do	not	recognise	that	novice	drivers	are	
more	vulnerable	to	road	trauma,	yet	others	understand	
that the greatest crash risk for their children is in the first 
six	months	of	driving(6).	Parents	may	think	that	because	
their child has learned to operate and control a vehicle 
reasonably	well,	has	avoided	risky	behaviour	during	
supervised	practice	and	has	passed	the	driving	test,	it	
makes them a competent and safe driver from day one(15).	
Some	parents	feel	they	should	not	become	involved,	
and that the authorities or young drivers themselves are 
best placed to ensure their safety (7).	Statistics	suggest	
otherwise.	Instead,	parents	need	to	understand	that	the	
P-plate	stage	of	licensure	is	just	the	beginning of the 
learning process(8).	It	is	not	the	time	for	them	to	opt	out.

2 Stress and conflict during 
driving practice

Stress	and	conflict	during	driving	practice	can	damage	
parent-child	relationships	and	the	effectiveness	of	
novice-driver	education.	Studies	have	shown	teen	drivers	
reporting nearly three times more relationship difficulties 
with their parents during supervised driving practice 
than in their daily lives (15).	Parents	often	disengage	from	
teaching a learner driver if they feel it is going to be 
full	of	conflict.	This	is	evident	in	research	that	shows	
stress between the learner and supervisor can lead to a 
decrease in supervised practice	(18).	In	some	studies,	78%	
of	young	adults	and	86%	of	parents	have	reported	‘some’	
or ‘a lot’ of stress during driving practice	(19).	
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4 Overconfidence 

Parents	are	often	overconfident	in	two	ways:	in	their	own	
effectiveness as supervisors and in their learner’s driving 
ability	and	capacity	to	avoid	harm.	As	learners	practise,	
they	generally	become	more	confident.	Parents	must	
prevent	learners,	however,	from	being	overconfident 
about their abilities or from underestimating the risks 
associated	with	driving,	which	tends	to	lead	to	increased	
crash risk (20).	Lots	of	practice	may	inadvertently	contribute	
to	parents	overestimating	their	learner’s	ability.	They	
may,	for	example,	note	the	absence	of	crashes	or	near	
misses	during	the	L-plate	period	and	consider	that	to	be	a	
reliable	predictor	of	their	learner’s	safety	as	a	solo	driver.

Feedback	can	play	a	part	in	this.	Positive	parental	
feedback,	where	it	is	due,	is	important.	It	helps	maintain	
a strong relationship between learners and parents 
and helps learners to be confident and positive about 
learning.	Feedback,	however,	can	also	have	negative	
consequences.	Telling	a	learner	that	they	are	doing	well	
when	they	are	not	can	lead	to	overconfidence.	The	learner	
may feel better before they are doing	better,	which	is	
potentially	dangerous.	Feedback	needs	to	be	honest,	
complete and accurate to help a learner be realistic about 
how well they are really going and how much more they 
have	to	learn.

5 Risk-averse approach

Research	suggests	that	parent-supervised	practice	is	
usually	safe,	but	it	often	focuses	on	basic	vehicle	control	
and	manoeuvring	skills	and	not	on	higher-order	cognitive	
processes	and	tactical	skills,	such	as	hazard	awareness,	
risk perception and driving attitudes	(10,	15).	The	quantity	
of	supervised	practice	is	important,	but	the	quality of 
practice	is	even	more	so.	Novice	drivers	may	accumulate	
many	hours	of	supervised	practice	before	solo	driving,	
but	without	diversity	the	benefits	are	limited.	Research	
indicates that diversity and consistency are fundamental 
ways	to	develop	higher-order	skills	and	cognitive	
processes in novice drivers to help automate safe 
behaviours (10).	A	learner	driver,	for	example,	who	drives	
during routine trips in the same vehicle at the same time 
of day will not develop the competency and knowledge 
they would by practising a specific driving procedure 
or skill (15).	Risk-averse	parents	who	provide	unrealistic	
driving environments limit the development of the skills 
novice	drivers	need	to	reduce	their	crash	risk.	This	may	
leave a new solo driver unequipped to deal with the 
responsibilities,	decisions	and	challenges	of	solo	driving.

“ Telling a learner that 
they are doing well when 
they are not can lead to 
overconfidence.”
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In	2018,	Keys2drive	commissioned	new	research	to	gain	deeper	insight	
into	the	role	parents	play	as	driving	supervisors.	

What	research	was	done	and	why?

Researchers	used	a	number	of	different	methods	to	gather	information.

At	the	time,	the	parents	and	supervisors	who	took	part	in	the	research:
•	 were	either	supervising	or	had	recently	supervised	a	learner	driver
•	 and/or	had	participated	in	a	Keys2drive	lesson	(see	page	16	–	What	

is Keys2drive?)	between	September	2018	and	February	2019.

The	research	examined	a	number	of	issues,	including	parents’:
•	 levels	of	confidence,	skill	and	readiness	to	supervise	a	young	

driver
•	 awareness	and	comprehension	of	their	role	in	keeping	novice	

drivers safer
•	 strategies	and	key	concerns	around	teaching	someone	to	drive
•	 understanding	of	safety	issues,	such	as	crash	risk,	for	novice	

drivers 
•	 experiences	teaching	a	novice	driver
•	 awareness	and	initial	evaluation	of	the	Keys2drive	program	
•	 perceived	benefit	from	having	participated	in	a	free	Keys2drive	

lesson with their learner driver
•	 understanding	of	safer	cars	and	their	potential	benefit	for	novice	

drivers.	

Focus groups

In	early	2019,	researchers	conducted	two	
90-minute	focus	groups,	one	in	Sydney	and	the	
other	in	Adelaide.	All	participants	lived	in	the	
metropolitan area of their respective city and 

were	supervising	an	L-plate	driver	at	the	time.	
There	was	a	mixture	of	participants	supervising	
young	drivers	who	had	recently	gained	L-plates	
or	were	close	to	gaining	P-plates,	along	with	a	

spread	of	first-time	supervisors	and	 
those	with	more	experience.

Online regional focus group

Researchers	ran	a	90-minute	online	focus	group	
for	12	supervisors	from	non-metropolitan	areas	

of	Victoria,	New	South	Wales,	Queensland,	 
South	Australia	and	Western	Australia.	 

All	participants	were	supervising	an	L-plate	
driver	at	the	time.	Again,	there	was	a	mix	of	

participants supervising a beginner or a more 
experienced	driver,	and	a	spread	of	first-time	

and	more	experienced	supervisors.
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In-depth interviews

Researchers	conducted	six	90-minute	in-depth	
interviews,	each	with	a	Perth-based	L-plate	

driver	and	their	current	supervisor.	As	with	the	
other	focus	groups,	there	was	also	a	spread	of	
learner	drivers	who	had	just	started	and	those	

who	were	closer	to	gaining	P-plates,	along	 
with	a	mixture	of	first-time	supervisors	and	

those	with	experience.		

Survey of Keys2drive  
participants

The	researcher	sought	to	contact	all	16,726	 
supervisors who had participated in a Keys2drive  

lesson	between	September	2018	and	February	2019	 
to invite them to take part in an online survey about  

their	experience,	attitudes	and	behaviours	on	a	range	 
of	issues.	In	total,	2,286	supervisors	volunteered	 

to	take	part	in	the	online	survey.
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Focus groups and in-depth interviews

The	focus	groups	and	in-depth	interviews	revealed	a	wide	range	of	supervisor	and	learner	
attitudes	and	perceptions.	Their	responses	related	to	various	issues	common	in	the	learning-
to-drive	process,	including	the	following:

pride	and	their	opportunity	to	bond	over	the	experience	
with	their	‘grown-up’	child.

Most	felt	very	confident	about	supervising	a	learner	
before	starting.	Boosting	their	confidence	was	their	
own	extensive	driving	experience,	good	driving	record,	
previous	supervisory	or	mentoring	experience,	
knowledge	of	the	road	rules,	and	self-assessment	as	a	
good	driver.	Confident	supervisors	also	trusted	in	their	
strong relationship with the learner and their ability to 
communicate	effectively,	as	well	as	their	belief	in	the	
learner’s	maturity	and	driving	ability.		

Less	confident	supervisors	were	more	selective	about	
when	they	supervised	their	learner	(e.g.	time	of	day,	
weather/traffic	conditions).	They	also	doubted	the	
learner’s	driving	ability,	temperament	(particularly	their	
ability	to	handle	stressful	situations	and	take	instruction),	

What	did	the	research	show?

What were supervisors 
thinking and feeling before 
their learner started?

According	to	the	research,	most	supervisors	felt	nervous	
and	worried	about	supervising	a	learner	driver,	although	
a number were looking forward to ‘diving in’ to see what 
would	happen.	Mixed	with	the	nerves	and	worry,	however,	
were	feelings	of	excitement,	happiness	and	a	sense	
of	readiness	to	start	teaching.	Other	common	themes	
related specifically to parents included their enthusiasm 
for	sharing	with	their	child	the	‘coming	of	age’	experience	
of	learning	to	drive;	feelings	of	anxiety	and	worry	related	
to doubts over a learner’s ability to drive; and doubts 
regarding	the	supervisor’s	own	teaching	ability,	especially	
the	potential	to	teach	bad	habits.	Happy	and	excited	
supervisors based their feelings on their own parental 
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and	willingness	to	listen,	and	were	also	concerned	
about	their	potential	to	be	overconfident.	Less	confident	
supervisors also had concerns about finding the time 
to	teach,	communicating	effectively	and	knowing	road	
rules.	A	few	supervisors	also	reported	using	professional	
instruction for their learner as a way of avoiding the 
supervisory	role.

Before	starting,	most	felt	they	were	skilled	and	ready	
to	supervise.	Similar	to	those	who	were	most	confident,	
these perceptions were based on supervisors’ length and 
breadth	of	driving	experience	(including	as	a	supervisor	
previously); good driving record; knowledge of road 
rules;	and	experience	in	a	wide	range	of	circumstances,	
including	different	countries,	roads	and	vehicle	types.	
Most	supervisors	also	felt	very	knowledgeable	about	
relevant road rules and the regulations and restrictions 
the	GLS	places	on	learner	drivers.	Some	reported	
brushing	up	on	their	skills	prior	to	supervising	(e.g.	
reading	road	rules	and	completing	online	practice	tests).	

Supervisors felt worried and 
anxious before beginning but also 
excited, confident and ready for the 
‘coming of age’ experience.

Learners who reported having 
‘frustrated’ supervisors felt 
less able to cope in stressful 
driving situations.

Most supervisors agreed that their 
role is not complete at the P-plate 
stage and were concerned about 
being able to continue supervising.

Parents considered safety and 
reliability the most important 
factors when choosing a vehicle 
for their new P-plater.

The Keys2drive research showed that 
parents, supervisors and learners 
experience a wide range of emotions 
before, during and after the learning-to-
drive process.
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How did learners feel about 
things?

Learners	who	reported	having	
‘frustrated’ supervisors felt less able to cope in stressful 
driving	situations.	Most	learners	tried	to	persevere	during	
stressful incidents and some considered it necessary to 
pull over and get out of the car if they felt their parent 
was	picking	on	them.	Most	learners	rated	their	overall	
experience	as	extremely	positive	for	reasons	including	
the	ability	to	learn	new	skills	and	gain	confidence,	having	
a	good	supervisor,	an	absence	of	major	driving-related	
incidents,	and	recognising	gradual	improvement	within	
themselves.

Every	supervisor	felt	their	role	was	extremely	important	in	
helping	learners	to	be	safer.	They	all	acknowledged	a	duty	
of care to the learner and placed a priority on safety and 
teaching	safe	driving	behaviour.	Supervisors	also	valued	
leading	by	example	to	instil	safe	habits	in	the	learner	and	
wanted to be seen as trustworthy and reliable sources of 
advice	and	information.

How did supervisors 
describe their first driving 
experience?

Supervisors	most	commonly	reported	feeling	nervous,	
stressed,	scared,	excited,	confident	and	comfortable.	
Supervisors	also	felt	it	important	to	try	to	stay	calm	and	
patient and to encourage the learner during the first 
driving	lesson.	Strategies	some	supervisors	used	included	
pulling	the	car	over	if	the	learner’s	anxiety	became	a	big	
problem and using calming messages such as: “listen to 
me”;	“don’t	worry	about	other	drivers”;	“take	it	slowly”;	
“be	confident”;	“relax”	and	“breathe”.

Nearly	all	supervisors	reported	instructing	their	learner	
by reminding them about important tasks such as 
checking blind spots and maintaining an appropriate 
speed.	Supervisors	also	mentioned	being	highly	aware	
of the road and surroundings and the need to correct 
any	mistakes	learners	made.	Many	felt	it	important	to	
stay	positive	and	not	pester	or	overwhelm	the	learner.	
The research showed that stressful situations usually 
led to audible gasps and raised voices (at least in the 
beginning)	and	that	–	despite	their	best	intentions	–	it	
was often difficult for supervisors to stay calm and not 
overreact	in	the	heat	of	the	moment.	Many	supervisors	
dealt with stressful incidents by pulling over to take a 
break	and	discuss	what	had	happened	and	why.	During	
these moments supervisors also felt it important to listen 
properly	to	the	learner,	provide	feedback,	and	advise	what	
could	be	done	to	avoid	the	situation	recurring.	In	contrast,	
some supervisors reported ‘telling off’ the learner and 
then abandoning the lesson by taking over control and 
driving	home.	

“ The best protective 
measure	for	safe	P-plate	
driving and avoiding 
crashes is a meaningful 
experience	on	L-plates.”
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Specific driving experiences

Supervisors	and	learners	reported	that	
the	majority	of	their	driving	experiences	

featured	a	variety	of	roads,	times	of	day,	weather	
conditions	and	passenger	types/numbers.	The	most	
common times for driving practice were during the day 
and	at	night.	Less	common	practice	times	were	during	
peak	hour	and	at	dusk	or	dawn.	Practice	locations	were	
most	often	suburban	streets	and	highways/freeways,	and	
learners	drove	in	both	fine	and	wet	weather.	According	to	
supervisors,	the	most	common	passengers	for	learners	
were	both	parents,	siblings,	extended	family,	friends,	and	
spouses	or	partners.	Practice	sessions	typically	lasted	

45–60	minutes	and	shorter	trips	were	more	common	for	
more	experienced	learners.

Most	supervisors	felt	it	important	to	provide	the	learner	
with	diverse	experience	by	practising	in	different	
settings;	more	supervised	hours	tended	to	achieve	this.	
Supervisors	saw	this	broader	exposure	as	an	important	
coping	mechanism	for	new	solo	drivers.	Supervisors	
were,	however,	limited	by	time,	access	to	particular	
locations,	and	work/life	commitments.	Some	supervisors	
taught	in	relatively	narrow	conditions,	believing	that	
their	learner	needed	more	experience	and	confidence	
before	trying	new	things.	Some	supervisors	also	reported	
avoiding	practice	in	extreme	or	dangerous	weather	or	if	
the	learner	‘wasn’t	in	the	mood’	to	drive.	
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Teaching strategies

Most	supervisors	preferred	talking about 
a driving skill or behaviour rather than 

demonstrating it; a popular belief behind this was that 
professional instructors are best at teaching certain 
skills.	A	common	teaching	strategy	was	to	describe	the	
task	before	beginning,	explain	how	to	do	it,	and	then	
talk	the	learner	through	the	task	as	they	performed	it.	
Common	skills	taught	this	way	were	three-point	turns,	
negotiating	roundabouts	and	reverse	parallel	parking.	
Some	supervisors	relied	on	their	learners	having	watched	
them perform particular manoeuvres over the years (an 
acknowledgement that children observe their parents’ 
driving from a young age) and by pointing out the good and 
bad	behaviour	of	other	drivers.	Regional	supervisors	were	
more	likely	to	have	demonstrated	bad	driving	behaviour,	
such	as	speeding,	in	front	of	their	learners.

Paid driving lessons

The research showed that most 
supervisors	had,	or	intended	to	have,	

their learner take lessons with a professional driving 
instructor.	Not	surprisingly,	the	biggest	barrier	to	more	
professional	lessons	was	cost.	Some	supervisors	felt	it	
best	that,	before	they	took	over	the	supervisory	role,	their	
learner had an early professional lesson to boost their 
confidence.	Of	the	parents	who	paid	for	a	professional	
lesson	for	their	learner,	however,	most	chose	to	do	it	
towards the end	of	the	L-plate	process,	mainly	to	check	
the	learner’s	readiness	for	the	driving	test,	pick	up	some	
tips	and	information	about	how	to	pass	the	test,	and	to	
eliminate any bad habits the learner may have picked 
up	while	on	L-plates.	The	minority	of	parents	did	not	
engage a professional instructor for reasons including 
unaffordability	and	a	lack	of	instructors	in	their	area.	
Some	of	those	parents	also	saw	professional	lessons	
as	unnecessary,	given	their	own	perceived	levels	of	
competence	as	a	supervisor.	Others	said	they	would	only	
arrange leasons if the learner failed the driving test a few 
times.	

How did supervisors feel at 
the P-plate stage and 
beyond?

Supervisors	experienced	mixed	emotions	when	their	
learner	passed	the	driving	test.	The	highest	number	
mentioned	feeling	nervous,	worried,	concerned	and	
stressed	(or	a	combination	of	these),	while	a	large	
number	felt	excited	about	the	milestone	in	the	learner’s	
life.	Some	supervisors	also	felt	proud	and	shared	a	
sense	of	accomplishment	with	the	learner	over	the	joint	
experience	and	achievement.	Supervisors	were	anxious	
about	a	lack	of	control	at	the	P-plate	stage	and	were	
therefore concerned about the novice driver’s road 
safety,	but	mainly	they	were	apprehensive	about	how	
the behaviour of other	drivers	would	affect	it.	Potential	
behaviour from other drivers that worried supervisors 
most	was	speeding,	drink/drug	driving,	road	rage,	fatigue,	
tailgating,	distractions	and	low	tolerance	of	P-plate	
drivers.	Supervisors’	main	concerns	for	their	own	novice	
drivers	related	to	distraction,	overconfidence,	limited	
cognitive	development,	peer	pressure,	inexperience	and	
fatigue.

Role as a supervisor at the 
P-plate stage

Almost all participants agreed that a 
supervisor’s role is not complete when a learner receives 
P-plates.	Common	attitudes	related	to	the	importance	of	
staying	involved	to	help	the	P-plater	develop	knowledge	
and the need for ongoing discussion of any errors in the 
parent’s	or	P-plater’s	driving.	Supervisors	mentioned	the	
need	to	remind	novice	drivers	about	safety	messages,	
such	as	driving	to	the	conditions,	having	patience	and	
maintaining adequate crash avoidance space when 
following	a	vehicle.	Some	supervisors	mentioned	that	they	
continued	supervising	the	P-plater’s	driving	whenever	
possible	as	a	way	of	maintaining	a	learning	mindset.	Most	
supervisors	expressed	gratitude	for	GLS	restrictions	as	
they felt it would be difficult to enforce them or set other 
boundaries	themselves.	Many	supervisors	set	their	own	
limits	on	issues	such	as	driving	with	friends,	especially	at	
night,	and	put	rules	in	place	such	as	having	to	text	their	
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parent(s)	when	P-platers	arrived	at	their	destination.	
Supervisors	also	mentioned	reminding	P-platers	about	
such things as the dangers of smartphone distractions 
and	drinking	and	driving.

What about the new 
P-plater’s car? How 
important is safety?

The research found that safety and reliability were 
important	considerations	for	a	new	P-plater’s	vehicle	but	
cost	was	the	overriding	factor	in	purchasing	decisions.	
Supervisors	specified	airbags,	anti-lock	braking,	clear	
visibility,	reversing	cameras	and	a	high	ANCAP	Safety	
Rating	as	examples	of	ideal	safety	features	to	look	for.	

Most	supervisors	said	that	they	would	buy	a	used car for 
their	novice	driver	but	no	older	than	10	years,	which	was	
considered new enough for a vehicle to have adequate 
safety	features.	Very	few	could	or	would	buy	a	brand-
new	car	for	their	P-plater.	“You	don’t	get	a	new	car	for	a	
kid	on	their	Ps”,	one	supervisor	said.	Some	supervisors	
chose	to	let	their	novice	driver	use	the	family	car,	if	only	
for	reasons	of	familiarity.	Most	supervisors	–	particularly	
those	in	metropolitan	areas	–	knew	of	the	ANCAP	Safety	
Rating	system	but	lacked	a	deep	understanding	of	it.	
Most,	however,	knew	that	the	safest	cars	receive	higher	
star	ratings.

“ Keys2drive is about helping 
novice drivers change the 
way	they	think	and	behave,	
and parents are often key 
to	this.”
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Online	Parent	Opinion	Survey

One	of	the	things	the	Online	Parent	Opinion	Survey	(the	
survey) aimed to assess was whether supervisors had 
observed any changes in their own or their learners’ 
knowledge,	attitudes	or	awareness	on	a	number	of	issues	
after	the	Keys2drive	lesson.	The	following	issues	are	most	
relevant for this report:
•	 Road	rules
•	 Road	safety	risk	awareness
•	 Readiness	to	supervise	a	learner	driver
•	 Vehicle	safety.

Supervisors	who	responded	to	the	survey	reported	that	
the Keys2drive lesson increased their knowledge and led 
to a number of changes in their attitudes and behaviour 
across	a	range	of	areas;	this	is	despite	nearly	90%	
indicating that they had already supervised a learner 
driver	prior	to	the	Keys2drive	lesson.	Key	results	from	the	
survey included the following:
•	 Although	84.4%	of	supervisors	were	confident	teaching	

their	learner	before	the	Keys2drive	lesson,	an	extra	
10.9%	became	confident	post-lesson	

•	 2.8%	of	supervisors	improved	their	own	knowledge	
of	road	rules,	which	led	to	6.4%	fewer	disagreements	
with the learner over road rules (results indicated that 
disagreements were more likely to occur over driving 
technique than road rules)

•	 14.4%	improved	their	levels	of	agreeability	with	the	
learner over the learner’s driving technique

•	 99.5%	of	supervisors	who	were	likely	to	have	another	
learner driver in their household within five years want 
to	access	a	Keys2drive	lesson	with	a	future	learner.

Other	benefits	included	the	following	observations	about	
post	Keys2drive-lesson	experiences	for	supervisors:
•	 73.6%	reported	an	increase	in	discussions	with	the	

learner	around	road-safety	risks	for	novice	drivers
•	 85.2%	indicated	that	the	learner	had	sought	new	

driving	experiences,	such	as	driving	in	different	
weather	conditions	and	road/traffic	environments

•	 94.0%	observed	that	the	learner	had	greater	
appreciation	of	the	risks	for	new	solo	drivers.

Supervisors	also	benefited	from	the	Keys2drive	lesson	in	
other ways by using the information they had gathered in 
their	own	driving.	For	example:	
•	 65.8%	incorporated	Keys2drive	information	and	

techniques into their own driving

•	 53.9%	used	their	increased	knowledge	of	road	rules	in	
their own driving

•	 46.2%	of	supervisors	were	motivated	to	seek	more	
road-safety	information	beyond	what	they	learned	in	
the	Keys2drive	lesson.

Although	the	survey	pre-dated	the	inclusion	of	safer	cars	
information	in	Keys2drive	lessons,	supervisors	made	the	
following observations about car safety:
•	 As	with	the	focus	group	studies,	safety	(70.0%)	and	

reliability	(65.0%)	were	the	highest	priorities	for	
supervisors when buying or choosing a vehicle for their 
learner

•	 95.0%	would	buy	the	safest	car	they	could	afford	for	
their learner

•	 89.0%	would	buy	the	safest	car	they	could	afford	for	
themselves

•	 90.0%	said	they	would	encourage	the	learner	to	
prioritise	safety	when	they	bought	their	next	car

•	 96.0%	agreed	that	all	new	vehicles	sold	in	Australia	
should	have	an	official	safety	rating.

73.6% increased 
discussions with their 
learner around road-safety 
risks for novice drivers.

94.0% observed that 
the learner had greater 
appreciation of the risks  
for new solo drivers.

46.2% of supervisors were 
motivated to seek more 
road-safety information.

95.0% would buy the  
safest car they could  
afford for their learner.

73%
More than

94%

95%

More than

46%
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Parents	need	help

What	can	these	focus	groups,	the	survey	and	other	
research	tell	us?	Clearly,	parents	have	a	wide	range	
of	skills,	knowledge,	attitudes,	beliefs,	behaviours	and	
strategies	around	teaching	learner	drivers.	They	worry,	
for	example,	about	if	or	how	they	will	be	a	consistent	
teacher	and	role	model.	Some	are	full	of	confidence	and	
actively seek out opportunities to supervise; some avoid 
having	to	do	it;	while	others	see	themselves	as	experts	
and	refuse	to	engage	external	help.	For	many	parents,	
teaching	their	learner	is	an	enjoyable,	positive,	coming-
of-age	experience	but	for	others	it	strains	the	parent/
child	relationship.	A	lot	of	parents	see	the	safety	and	
experiential	benefits	of	their	child	driving	in	different	
weather	and	traffic	and	road	environments,	yet	others	
prefer	a	more	risk-averse	approach.	Parents	also	differ	in	
their	awareness	of	crash	risk	and	car	safety,	perceptions	
of	a	learner’s	driving	ability,	their	tendency	to	either	coach	
or	instruct	the	learner,	and	whether	they	choose	to	push	
through	stressful	situations	or	let	them	end	the	lesson.	
There	are	also	different	approaches	taken	at	the	P-plate	
stage.	Some	parents	actively	monitor	and	engage	their	
new	solo	driver	in	an	effort	to	keep	them	safer,	while	
others	scale	back	their	involvement,	believing	their	job	
is	done.	These	and	other	attitudes	and	approaches	have	
the	potential	to	affect	–	both	positively	and	negatively	–	a	
novice	driver’s	development,	behaviour	and	ongoing	
safety.

Undoubtedly,	some	parents	are	more	effective	
supervisors	than	others,	whether	by	chance	or	design.	
Some	of	the	research	outlined	in	this	report	showed	
that parents valued teaching correct behaviour during 
lessons	–	and	they	wanted	to	do	it	every	time.	Without	
a	performance	benchmark,	however,	how	can	anyone	
expect	a	parent	to	know	how	well	they	are	going?	How	
would they know what to stop or start doing? How 
would they know the difference between coaching and 
instructing,	or	know	that	being	risk-averse	can	make	their	
learner	less	safe?	Parents	assume	much	responsibility	
when	they	teach	a	learner	how	to	drive,	so	it	is	no	wonder	
researchers argue for better education of lay instructors 
as	a	way	of	reducing	novice-driver	crashes (11).	

The	best	protective	measure	for	safe	P-plate	driving	
and	avoiding	crashes	is	a	meaningful	experience	on	
L-plates.	This	requires	extensive,	useful	driving	practice	
and parents are key to this (23).	Researchers	argue	that	
road safety education needs to widen the audience to 
help parents recognise and accept responsibility for the 
role they play in improving the safety of novice drivers (2).	
Increasing	the	depth	and	breadth	of	parental	involvement	
in	novice-driver	learning	improves	its	effectiveness (12).	
This	is	where	Keys2drive	can	help.
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What	is	Keys2drive?

Funded	by	the	Australian	Government	and	sponsored	
by	Australia’s	state	and	territory-based	motoring	clubs,	
Keys2drive	is	an	Australia-wide	road-safety	program.	
It	aims	to	reduce	the	high	novice-driver	crash	risk,	
particularly	in	the	first	six	months	of	solo	driving,	and	to	
give learners a foundation of knowledge and skills for a 
lifetime	of	safe	driving.	

A	network	of	around	1,400	accredited	driving	instructors	
delivers	Keys2drive.	The	program	began	in	2009	and	since	
then	more	than	700,000	learners	and	supervisors	have	
participated	in	a	Keys2drive	lesson.	Keys2drive	consists	of	
three	major	elements:
•	 A	free,	one-hour	driving	lesson	of	theory	and	practice	

for	learners	and	their	parent	or	supervisor,	delivered	by	
a	Keys2drive-accredited	instructor		

•	 A	website	–	www.keys2drive.com.au	–	which	contains	a	
wide array of information for learners and supervisors 
about how to be safer on the road

•	 An	accreditation	scheme	with	training	and	professional	
development	for	instructors.

Keys2drive is specifically designed so that parents and 
supervisors,	as	well	as	learners,	benefit	from	the	free	
lesson.	Through	its	‘train	the	trainer’	approach,	the	
involvement of parents and supervisors is mandatory for 
every	lesson,	which	helps	them	better	understand	their	
role	and	learn	ways	to	keep	their	learner	safer.	

Keys2drive is about helping novice drivers change the way 
they	think	and	behave,	and	parents	are	often	key	to	this.

Available  
across Australia

Largest
learner-driver 
education initiative 
ever implemented 
in Australia

One-hour
free lesson with  
an accredited 
instructor

More than

700,000
participants  
(as at Jan 2020)



A good foundation for lifelong learning 
and safe driving
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“	One	of	the	main	aims	of	
Keys2drive is to improve 
the quality and quantity 
of supervised learning for 
young	drivers.”
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How does Keys2drive help parents 
to become better supervisors?

One	of	the	main	aims	of	Keys2drive	is	to	improve	the	quality	and	quantity	of	supervised	
learning for young drivers by helping parents and supervisors to be more effective in their 
driver-training	roles.	It	is	why	parental	involvement	in	a	Keys2drive	lesson	is	compulsory	and	
something	that	sets	the	program	apart.	

A	Keys2drive	lesson	can	help	give	parents	greater	confidence	and	know-how,	which	increases	
their	likelihood	of	spending	time	in	the	car	with	their	learner	and	providing	a	beneficial,	high-
quality	experience.	Here	are	a	few	specific	ways	Keys2drive	helps	parents	to	enhance	their	
novice	driver’s	long-term	safety.

progressively	looks,	sounds	and	feels	as	much	as	possible	
like	P-plate	driving.	The	find	your	own	way	approach	
helps	learners	self-manage	their	behaviour	instead	of	
relying	on	others.	Keys2drive	teaches	parents	how	to	
model	these	self-management	behaviours	and	adopt	a	
supportive	coaching	role	rather	than	a	‘telling’	role.	When	
a	new	P-plater	can	find	their	own	way,	and	self-manage	
the	challenges	and	risks	of	solo	driving,	they	are	safer.	
By	encouraging	communication instead of confrontation,	
the	find	your	own	way	method	helps	reduce	the	anxiety	
and	conflict	that	can	accompany	driving	practice.	During	a	
Keys2drive	lesson,	parents	also	learn	more	about	the	way	
feelings	and	emotions	–	both	positive	and	negative	–	can	
affect	a	learner	driver’s	safety.

‘Find your own way’ instead of ‘do as I 
say’ while on L-plates

The Keys2drive approach helps parents change their 
mindset from do	as	I	say	(instructing) to find your own way 
(coaching).	The	find	your	own	way	approach	focuses	on	
active-learning	methods,	which	foster	ongoing	learning	
and	better	prepare	learners	for	solo	driving.	Ignoring	the	
do	as	I	say	instinct	can	be	difficult	but,	in	a	Keys2drive	
lesson,	parents	learn	to	relinquish	control	without	
completely	losing	control.	Solo	drivers	eventually	have	to	
find	their	own	way,	so	it	is	important	that	they	learn	the	
necessary skills during	the	L-plate	phase.	Keys2drive	
shows	parents	how	to	blur	the	line	so	that	L-plate	driving	
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Long, wide and deep experience

The Keys2drive approach helps learners build a 
benchmark	for	safe	solo	driving.	It	helps	parents	in	
teaching learners to gain the necessary long,	wide and 
deep	experience	to	become	good	at	it (26).

LONG experience	–	learners	do	lots	of	driving	
and eventually basic driving skills become reliable and 
automatic.	Long	learning	is	about	building	robust	habits	
through correct repetition until they become second 
nature.	The	test	of	long	experience	is	how	well	a	novice	
driver manages normal driving situations when their mind 
is	elsewhere.

WIDE	experience	–	learners	do	lots	of	driving	in	
different	environments	and	conditions,	leading	to	new	
and	sometimes	difficult	experiences,	which	helps	them	
learn	ways	to	recognise	and	prepare	for	new	situations.	
Learners	gradually	build	a	storehouse	of	wide	or	different	
experiences	to	better	prepare	them	for	future	new	
situations.

DEEP experience	–	learners	better	understand	the	
responsibilities	of	driving.	They	are	able	to	think	a	

lot	about	their	different	driving	experiences	and	discover	
more	about	themselves,	their	driving,	and	how	other	
people	and	situations	affect	them.	Deep	learning	helps	
learners to manage and regulate themselves and draws 
upon	the	benefits	of	metacognition,	which	in	simple	terms	
is	‘thinking	about	one’s	thinking’.	Parents	can	encourage	
deep thinking by helping learners ask and find answers to 
‘what’,	‘why’,	‘when’,	‘where’	and	‘how’	questions.	

Six months on P-plates with zero harm

The	first	six	months	of	solo	driving	is	the	riskiest	period	
in	a	driver’s	life,	and	this	is	something	the	learner	and	
parent	hears	early	in	a	Keys2drive	lesson.	When	a	learner	
is	on	L-plates,	they	are	often	fixated	on	passing	the	test,	
which	influences	what	they	want	to	learn,	what	someone	
teaches	them	and	how	well	they	think	they	are	going.	But	
that	fixation	has	nothing	to	do	with	safety.	The	driving	test	
only assesses a person’s ability to operate a particular 
vehicle	in	a	particular	way	at	a	given	time.	It	does	not	test	
how	safe	that	driver	will	be	when	on	P-plates (24).	

The Keys2drive approach shifts the main learning target 
from	passing	the	driving	test	to	six	months	beyond test 
day.	The	focus	is	on	achieving	a	target	of	six	months	on	
P-plates	with	zero	harm.	To	do	this,	the	aim	is	to	create	a	
smooth	transition	from	L-plates	to	P-plates	and	establish	
a	strong	foundation	for	lifelong	safe	driving.	When	the	
learner	driver	focuses	on	a	target	of	six	months	with	zero	
harm,	they	have	to	pace	themselves	and	focus	on	high-
quality	training.	They	have	to	have	as	many	real-world	
experiences	as	possible	and	learn	new	mental	skills.	A	
useful analogy is that of a footballer preparing for the 
finals	instead	of	just	the	first	match	of	the	season.
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Safer cars

Evidence	shows	that	most	parents	place	
a high value on safety when considering 
a	vehicle	for	their	novice	driver.	And	
researchers argue that parents are 
more conscious of car safety than 
young people	(19).	Yet	parents	often	buy	
their	novice	driver	an	older,	cheaper	
car,	usually	lacking	advanced	safety	
features (21).	Studies	show	that	most	
parents help their children select a 
vehicle and that young people are 
highly receptive to their parents’ 

advice	(19).	Parents	need	ongoing	education	–	it	is	an	
important	way	to	help	put	novice	drivers	in	safer	cars.

Keys2drive	has	joined	numerous	other	organisations,	
including	ANCAP	Safety,	the	Vehicle	Safety	Research	
Group	and	Victoria’s	Transport	Accident	Commission,	in	
promoting the benefits of safer cars by including relevant 
information	in	every	Keys2drive	lesson.	The	information	
is	not	complex	or	ground-breaking,	but	it	highlights	four	
important messages learners and parents need to know:

1 Buy the safest car that fits your needs and aim 
for a 4-star or 5-star safety rating.

2 A safer car does not need to be brand new; 
there are many used cars on the market that 
offer better levels of protection in a crash.

3 The new P-plater should be driving the safest 
car in the household.

4 Search ‘ANCAP Safety’ or ‘Used Car Safety 
Ratings’ online for more information.

After	each	lesson,	Keys2drive	also	sends	the	learner	
and supervisor a short video which helps reinforce these 
car	safety	messages.	Including	car-safety	information	
in	lessons	furthers	Keys2drive’s	objective	to	keep	novice	
drivers safer and will help educate tens of thousands of 
learners and parents about the importance of driving a 
safer	car.

Access to information

One	of	the	main	elements	of	Keys2drive	is	its	website,	
which	includes	a	wide	range	of	information	for	learners,	
parents	and	instructors.	As	well	as	viewing	material	
electronically,	parents	can	access	take-home	guides	and	
other materials that encourage ongoing learning and 
build	on	the	messages	from	the	Keys2drive	lesson.	During	
the	lesson,	instructors	explain	the	Keys2drive	approach	
with the help of other materials which are left with the 
learner	and	supervisor.	Explanation	is	a	crucial	part	of	
the process because research shows that the passive 
distribution of program materials is ineffective (1).
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The Keys2drive Road Map is a learning 
guide and future reference for learners 
and supervisors. 

Road map tosix months on P-plates Zero harm
A good foundation for lifelong learning and safe driving

Keys2drive is…• Coaching in how to learn safe driving• Coaching in how to learn safely• Confidence to get started
• Support for the whole journey

Keys2drive is not…• A regular driving lesson
• Free practice time
• Preparation for a driving test
 
 

This publication presents in ordinary language, the key themes in road safety  

research. The crash facts as listed are an approximate description of the  

situation across Australia and are presented as simple pictures and words. 

 
Keys2drive material aims to complement and not, in any way, replace state or  

territory driver licensing requirements. Please refer to your local  

licensing authority for specific requirements. 
 
The information in the road map is not complete. It’s a support resource for  

accredited Keys2drive driving instructors.

Immediately after new drivers get their Ps, their risk  
of being harmed in a crash increases 20–30 times

P-plate drivers crash more but drive less than other  
drivers; mostly they’re at fault

P-plate drivers aren’t bad drivers; they’re  
just under-prepared

Q. What do you believe? • How do you think the crash facts apply to you?• Where will you be in the picture below when you get your Ps?
• What are the reasons for that? • Where would you like to be?

Do it in P-plate situationswhile on L-plates
Self-superviseYou recognise risky situations,  notice how they make you feel,  and choose to take control

Self-assess You always compare yourself to asafe driver and find your mistakes

• Go when and where     P-platers may go • Experience distractions • Feel the pressure • Have fun; feel good 

• Feel in a hurry • Feel annoyed or frustrated • Experience freedom • Experience confusion • Experience surprises

Self-instruct You fix weaknesses in your driving with little or no outside help

We caLL thiS DeeP Learning  becauSe you have to think DeePLy
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FOLD crash facts

crash facts

An experienced driver’s risk of being harmed in a crash  
is much less when they’re supervising a learner driver 

While on their L-plates, a driver’s risk of being harmed in 
a crash is the lowest it will be in their whole driving life
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As a passenger with an experienced driver

As a passenger with a  committed supervisor

Able to find your own way

Find your own way

Learn to find your own way

Do as I say

L
P

Our problem When new drivers get their Ps, their risk of crashing immediately skyrockets How do you see the problem? 
What do you believe about the facts?

Learn to replace outside helpers with inside thoughts Learn to think as ‘trained helpers’ think 
Become your own instructor, supervisor and assessor

Supervisor

Instructor
Assessor

the ‘PictureS’ are very DiFFerent

Make the ‘PictureS’ the SaMe

L

LP

Crash risk skyrockets

The Road Map highlights the increased 
crash risk for new solo drivers, explores 
the reasons behind it, and proposes 
practical, specific ways for learners and 
supervisors to achieve six months on 
P-plates with zero harm. It also includes 

information about the importance of 
driving a safer car.
Keys2drive instructors leave a hard 
copy of the Road Map with learners and 
supervisors at the end of every lesson.
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Conclusion

As	this	report	has	highlighted,	parental	
influence on novice drivers can be deep and 
long-lasting,	yet	not	all	parents	appreciate	
how they can make their children safer 
on	the	road.	Parents	can	impact	a	young	
person’s	development	as	a	driver,	through	
the	formative	years	and	well	beyond.	
It	is	important,	therefore,	that	they	are	
encouraged to monitor their children’s driving 
behaviour after licensure to help keep them 
safe	(2,	21).	Regrettably,	much	of	the	potential	
for parents to take responsibility for their 
children’s	driving	safety,	however,	remains	
unfulfilled (22).	

learner could complete their required practice on similar 
suburban	roads,	in	similar	conditions,	with	the	parent	
checking	for	road	hazards	and	simply	instructing	them	–	
“turn	left	up	here”,	“slow	down”,	“watch	out	for	the	car	in	
front”,	and	so	on.	In	such	cases,	the	learner	is	operating	
the	vehicle	without	doing	much	thinking	for	themselves.	
They	receive	their	P-plates	and	the	parent	probably	thinks	
they	have	done	a	terrific	job	as	a	supervisor.	They	have	
kept	their	child	safe	during	the	L-plate	period	and	helped	
them	pass	their	test.	

But,	as	a	P-plate	driver,	chances	are	that	eventually	their	
child	will	be	driving	a	friend,	say,	on	a	busy,	wet	highway	
at	night,	with	music	playing.	Their	exposure	to	P-plate	
conditions,	while	still	on	L-plates,	was	limited.	Is	it	any	
wonder their crash risk skyrockets? 

Some	might	argue	that	parents	need	all	the	help	they	
can	get	because,	clearly,	not	all	make	effective	driving	
supervisors.	Parents	need	additional	support,	especially	

The way young drivers learn is generally at their parents’ 
discretion and what skills and knowledge learners 
accumulate often depends on how effective parents are as 
driving supervisors (21).	And	despite	their	best	intentions,	
parents can sometimes be more of a hindrance than 
a	help	in	their	learner’s	development.	The	research	
Keys2drive commissioned demonstrated considerable 
differences	in	parental	knowledge,	confidence	and	
attitudes,	and	in	how	parents	approach	the	complex	and	
demanding	job	of	teaching	their	children,	not	just	to	drive	
but to drive safely.	

There	are	many	pitfalls	for	parents.	Some	may	think	
that	encouraging	more	hours	of	practice	through,	say,	
the	GLS,	is	in	itself	the	number	one	safety	tool	at	their	
disposal.	But	that	may	send	the	flawed	message	that	
lots of practice is the only thing needed to be a safe solo 
driver(21).	Others	may	think	that	encouraging	their	children	
and complimenting their driving skills is the key to 
building	their	confidence	and	safety.	

But	undue	praise	can	be	dangerous	and	can	lead	to	
miscalibrated,	overconfident	novice	drivers.	How	can	a	
parent	be	expected,	by	themselves,	to	know	what	is	best?	
A	well-meaning	parent,	for	example,	may	teach	their	
child	to	drive	in	a	relatively	risk-free	environment.	The	
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during	the	learner	period,	including	guidance	on	the	need	
for	varied	driving	experiences (16).	Research	suggests	that,	
as	driving	supervisors,	parents	are	often	passive	with	
regard	to	their	involvement	and	observation	levels,	with	
minimal	instruction	and	attention	paid	to	higher-order	
skills (22).	Designed	with	parents	and	other	supervisors	
in	mind,	Keys2drive	aims	to	address	this	deficiency	by	
keeping	them	actively	involved	in	the	learning-to-drive	
process,	from	L-plates	to	P-plates	and	beyond.	Studies	
show that the best opportunity in targeting parents is 
in	the	period	when	the	learner	is	just	about	to	get	their	
licence (7).	An	important	aim	of	Keys2drive	is	to	help	show	
learners and especially parents the benefits of continued 
learning	and	maintaining	a	focus	on	six	months	with	zero	
harm,	rather	than	just	passing	the	driving	test.	

Studies	show	that	when	parents	are	more	lenient	and	
monitor driving behaviour less it can increase risky 
behaviour in novice drivers (21).	

Through	Keys2drive,	parents	learn	about	the	depth	and	
longevity of their role and influence and the safety risks 
that	come	with	disengagement	or	complacency.	They	
learn	about	the	safety	benefits	of	engagement,	through	
ongoing	vigilance	and	interest	in	their	children’s	driving.	
They	can	develop	the	confidence	to	help	learners	fix	
mistakes immediately and turn good habits into skill 
automaticity.	And	they	can	develop	the	confidence	to	
practise with purpose and to value quality over quantity of 
practice	time.	

Keys2drive	aims	to	produce	better	supervisors,	and	the	
survey described in this report suggests that parents 
are	benefitting	from	attending	a	Keys2drive	lesson.	With	
Keys2drive’s	help,	parents	are	helping	their	learner	build	
a foundation for a lifetime of safe driving attitudes and 
habits.
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